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ABSTRACT

This study investigated how explicit grammatical instruction is implemented in
schools in Chiang Mai city, Thailand.

A great deal of research has found that, if well implemented, explicit grammar
teaching will most likely result in learners’™ ability to write grammatically correct
English and also speak it fluently. Contrary to this position, it is believed that
English-as-a-Foreign-Language (EFL) Jleamers in Thailand lack ability to write
grammatically correct sentences and speak English correctly and fluently. This study
therefore investigated how implementation procedures and components
recommended by researchers for explicit grammatical instruction are followed in
grammar lessons and how this affects learners’ proficiency. In order to gain in depth
understanding of the implementation of explicit grammar teaching, classroom lessons
bordering on auxiliary verbs (as example of other grammar structures), were
observed in public, private and language schools in Chiang Mai city. The study was
conducted in three phases. Analyses continued until the last phase of investigations.
All 23 Grammar teacher-participants also responded to questionnaires and were
individually interviewed. It was found that a good percentage of grammar teachers do
not follow recommended procedures and stages in implementing explicit grammatical
lessons. This may be one reason why grammar learning has not been as effectlve as
desired for EFL accuracy and fluency n these schools
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